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most beneficial influence on Modern Literature, 27—preliminary remarks 
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larger—therefore better—-discipline should be exact and vigorous—better 
sustained with a large number—exercises should be lively---to which num- 
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voice—gesture—varied exercise of the frame, 180—reading—two modes— 
each should have its proper place, 131—position of Dr. Whately denied— 
declamation, 133—opinion of Dr. Whately disapproved—two species of 
declamation—faults of present system of instruction in it, 134—practical end 
not answered—conversation—a means of improving delivery—eloquence 
only earnest talk, 185—easy to acquire habits of elocution in conversation— 
same manner in oratory--Elocution demands great pains, 136—effect of de- 
livery formed on the principles recommended—importance of the science 
to the people of the United States—from the nature of their government— 
prospects of the science, 137, 


LECTU RE VI. 


ON THE RELATION SUBSISTING BETWEEN THE BOARD OF 
TRUSTEES AND THE FACULTY OF A UNIVERSITY, &c. By 
JasPER ADAMs, 


Number of Universities and Colleges in the United States at the close of 
the Revolution—their present number—schools of Law, Medicine and The- 
ology—Academies—great importance of all these institutions, 141—state- 
ment of the manner in which they are usually constituted—powers of the 
boards of Trustees and Overseers—of the Faculty, 142—division of the sub- 
ject—I. Legal character of the relation subsisting between the Trustees and 
Faculty—authorities ; Chancellor Kent, Chief Justice Parker, Lord Mans- 
field, &c., 144—Ilaw pertaining to this relation scanty and indefinite, 146— 
II. Arguments from analogy, and the reason of the thing—that the Fac- 
ulty are appointed by the Trustees, does not of itself render the former sub- 
ordinate to the latter, 146—to make them so, is to reverse the rational order 
of things, by rendering the end subordinate to the means—it is always the 
Faculty, that public opinion is accustomed to hold responsible for the suc- 
cess or failure of these institutions—it is a plain principle that the party which 
is responsible for the issue of an enterprise, ought to be permitted to ap- 
point its own agents, 147—this principle is reversed, when the board of 
Trustees undertakes to advise, and insists upon directing the Faculty in re- 
gard to the instruction and discipline of a college—the party employed is 
not always presumed to be directed by the employer—it may sometimes be 
so in the case of employing manual labor—but where peculiar skill and 
experience are required, the employed is presumed to advise and direct the 
employer, 148—e. g. the lawyer—physician—clergyman—few situations re- 
quire more skill, knowledge, and experience than the administration of a 
college—absurd consequences which are found to flow from the doc- 
trine that the Trustees may direct the Faculty in respect to instruction and 
discipline—Trustees not often selected on account of any peculiar fitness, 





CONTENTS. ix 


149—III. Examination of the subject by the light of experience—1. No 
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pared teachers—hence the need of Teachers’ Semimaries—the community 
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master, 169—1. He should thoroughly understand the branches of study be- 
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